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Clinical 2: Teaching Writing Skills 

I recently worked with a high school sophomore from the Agua Fria High School District 

in Avondale, Arizona to improve his writing skills.  The student requested that his alias for 

confidentiality purposes be, “Bulbous Al,” which is a request I will adhere to in consideration of 

the time he put in to helping me complete this assignment.  For the three separate assignments 

considered below, his honors sophomore English course required that he analyze the positive and 

negative effects of industrialization, analyze a character from the class’ required novel, and 

analyze the reasons behind the cultural decline that occurred in South Africa.  I gathered 

information about the teacher’s expectations and the Arizona College and Career Readiness 

Standards that related to these three assignments, determined what areas of Bulbous Al’s writing 

could use further development in relationship to these standards, and consequently taught him a 

related skill. 

For these three writing assignments, the two main goals were to evaluate writing skills 

and to measure students’ mastery of content.  The first essay measured students’ understanding 

of the historical concepts surrounding the issue of industrialization, which functioned as a 

precursor to the novel they read as a class, upon which the second and third essays were 

predicated.  The second essay revolved around character analysis, and the third essay had the 

students analyze the thematic content of the novel, which dealt with the political and cultural 

landscape of South Africa.  The teacher expected that her students would develop solid 



arguments to support their interpretations of the content, structure those arguments coherently 

using the expository essay formula that she taught them, and follow the typical six-trait rubric.  

The Arizona College and Career Readiness Standards that relate to these assignments most 

strongly correlate with those found in sections 9-10.W.1 and 9-10.W.2.  The first essay was due 

on 08 December 2016, the second essay was due on 23 January 2017, and the final essay was 

due on 15 February 2017. 

Bulbous Al’s writing showed improvement over the course of three months, but there 

were some common themes between the errors in each essay.  The major categories included 

syntactical errors, minor grammatical errors, and weak or absent conclusion sentences.  The 

presence of syntactical errors and minor grammatical errors relate most strongly to AZCCRS 9-

10.W.5, and are typical of sophomore level writing, which simply indicates that Bulbous Al is on 

target for his age and still has room to grow in the future.  Using weak or absent conclusion 

sentences relates most strongly to AZCCRS 9-10.W.1, and simply reflects that his teachers had 

only barely covered the concept in middle school, and no teachers in high school had explicitly 

covered the material.  As Gore explains, students, especially those with ELN, benefit strongly 

when teachers explicitly “teach text structure” (Gore, 166).  Even in this one area of struggle, he 

was not performing under grade level, but the concept is one that the Arizona Department of 

Education requires sophomores to eventually master.  Although many of these errors are 

expected even in quality sophomore level writing, I still decided to teach Bulbous Al a new skill 

to help him develop his writing because Wormeli recommends that, “At every turn, principals 

and teachers are not out to be equal. Instead, they are pushing to be fair and developmentally 

appropriate. This is sometimes hard to accept, but it enables schools to push students farther, 



thereby achieving more than they would if schools practiced only one-size-fits-all pedagogy” 

(Wormeli, 3).  The recurrence of these errors is demonstrated in the chart below. 

 Syntax Grammar Conclusions 

Essay 1 3 5 All paragraphs (4) 

Essay 2 2 4 All paragraphs (3) 

Essay 3 2 3 All paragraphs (4) 

 

After carefully considering Bulbous Al’s admittedly stellar writing, I determined that his 

conclusion sentences would benefit the most from further development.  I asked him, “How 

would you feel if I taught you about conclusion sentences?”  His immediate response was an 

exasperated, “Yes, please!  I don’t know what those are supposed to be.  They seem pointless.  

Like, if you want to know what my argument is, just read the freaking paragraph.  I just said it!  

Why do I need to say it again?”  His response gave me valuable insight into his prior exposure to 

the content, which seemed minimal at best.  I remember from our class lectures that several 

groups have emphasized the importance of helping students understand the relevance of content 

to their lives, so, as will be further explained later, I included intentional instruction to help 

illustrate the purpose, function, and impact of conclusion sentences.  When I really evaluated 

Bulbous Al’s writing performance, I discovered that he thinks through his arguments in a way 

that very easily lends itself to academic writing.  His overall claims, or theses, were well 

supported by a few major arguments, which were then supplemented by convincing textual 

evidence.  His command of language was quite adept for his age, and upon request, he informed 

me that he had received extremely high grades on all his assignments.  Even given this degree of 

success, I committed to refine his writing skills because he openly demonstrated a desire to 



continue learning, and as we discussed in class and as I have reflected in my discussion posts, 

accommodations are not just for one kind of student.  Accommodations and adaptations are 

meant to push every student to his or her fullest potential, which can also include continuing to 

push a student who has surpassed the expectations. 

So, after some preparation, I began our lesson by displaying the state standards that relate 

to conclusion sentences, specifically, “Write arguments to support claims in an analysis of 

substantive topics or texts, using valid reasoning and relevant and sufficient evidence.  c. Use 

words, phrases, and clauses to link the major sections of the text, create cohesion, and clarify the 

relationships between claim(s) and reasons, between reasons and evidence, and between claim(s) 

and counterclaims.  d. Establish and maintain a formal style and objective tone while attending to 

the norms and conventions of the discipline in which they are writing.  e. Provide a concluding 

statement or section that follows from and supports the argument presented” (AZCCRS, 9-

10.W.1).  I included these in written form at the start of the PowerPoint, and verbally explained 

that they basically indicated that what I was about to teach was deemed valuable by the Arizona 

Department of Education, whose standards mirror those of the Common Core system.  

Throughout the lesson, giving multiple means of presentation was an intentional strategy used to 

unlock learning for all students, especially those with ELN, according to the recommendations 

made by Gore (Gore, 30).  Additionally, throughout the lesson, I used a “plethora of examples” 

and provided the student with electronic “guided notes,” included below (Gore, 26, 33).  I began 

the lesson with examples of conclusion sentences used in real life, along with video evidence.  I 

drew from lawyers’ closing arguments, published opinion editorials, and presidential debates, 

then emphasized the role of conclusions in solidifying the main points in their target audience’s 

minds, and stressed the major impact of these arguments on national events.  He responded well 



to this strategy.  Next, I taught him everything I knew about conclusion sentences, pausing often 

to check for understanding, and encouraging him to use his guided notes during the process.  All 

slides are included below.  He did not really utilize the guided notes, and preferred to stay 

directly focused on the PowerPoint.  I sent him the PowerPoint online using Google, so we were 

both able to view and interact with it directly.  Then, I modeled other students’ essays taken from 

an online AP database, and we evaluated what was good about their conclusion sentences as they 

related to the content I had just presented.  Bulbous Al seemed to respond well to examples, 

which helped to solidify the concepts I had just introduced to him.  Finally, I guided him in some 

practice with conclusion sentences, and then let him practice on his own.  For sake of ease and 

applicability, we used his own former assignments, and wrote one new conclusion sentence, and 

edited another one.  After all this instruction, he demonstrated a clear understanding of the 

purpose of a conclusion sentence, and was able to quickly and effectively create his own in ways 

that satisfactorily demonstrated the content of the lesson.  Both his conclusion sentences 

summarized the main points of the paragraph, included clear transitions, and tied the paragraph 

into his overall argument.  Afterwards, I asked Bulbous Al how he felt about conclusion 

sentences, and he thanked me profusely for having taken the time to teach him about them, 

which instantly made all my efforts well worth it, and he expressed satisfaction with the 

strategies I had used.  He said that he felt confident in his ability to continue to produce quality 

conclusion sentences, which aligned with what I saw of his increased skill level.  Overall, the 

lesson went astoundingly well, and I was glad to have done it. 
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Conclusion Sentences 

Date: 03/26/2017 

What’s the point? 

 <My notes here> 

o <My notes here> 

 <My notes here> 

o <My notes here> 

What makes a good conclusion sentence? 

1 Anchor to thesis   

 <My notes here> 

2 Summarize MAIN POINT of Paragraph   

 <My notes here> 

3 Tips and Tricks  

 <My notes here> 

Notes from Examples 

 Example One 

o <My notes here> 

o <My notes here> 

 Example Two 

o <My notes here> 

o <My notes here> 

 



















 


